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Determining English and Spanish Equity in Children’s Engagement With Ignite by Hatch™

Executive Summary

Ignite by Hatch™ is a digital learning platform anchored in a child-facing app
that delivers engaging learning experiences through a dynamic digital play
environment. Built to promote growth and development across seven domains, Ignite

supports children’s progression from pre-foundational through early elementary skills.

There has been a great deal of research around the social and cognitive benefits
of multilingualism (Agirdag, 2014; Barac et. al,, 2014), specifically as it relates to child
development in the early years (Peleman et. al., 2022). Additionally, in the United
States, 75.7% of English-learner students speak Spanish as their home language
(National Center for Education Statistics, 2022). These early experiences that promote
inclusive and equitable practices are critically important to create positive classroom
experiences to nurture the linguistic development of multilingual children for success in
preschool and beyond (Romijn et. al,, 2021; Salem et. al.,, 2020). With that in mind,
Ignite was designed to help support these children, with experiences available for
children in both English and Spanish.

To ensure that these experiences are performing as designed, research was done
by a third-party psychometrician. The research compared the two groups: children who
engaged with Ignite using the English-language setting and children who engaged with
Ignite using the Spanish-language setting. Their performance in the games was
examined after first matching children by overall ability. Then, using the Rasch modeling
context, differential item functioning (DIF) scores were calculated for these experiences.
Evidence of DIF can lead to further investigation of game content, game interpretation
by the children, language and translation issues, and even potential game bias
(Lambert, 2023).

Of the 238 games investigated across the seven domains of development and
learning, the analyses demonstrated negligible DIF for 199 games (83.61%). The
analyses revealed evidence of moderate DIF for 22 of the games (9.24%) and large DIF
for 17 of the games (7.14%). The differences in initial pass rates between the English
and Spanish versions were generally small across all domains. Of the 238 games, 139
(58.40%) exhibited a difference in pass rates between the English- and Spanish-
language versions of less than 5 percentage points, and 212 (89.08%) exhibited a
difference in pass rates of less than 10 percentage points. These results are generally
favorable and indicate a relatively small number of games with DIF, or potential for bias

by game language.
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Third-Party Evaluation of Ignite English and Spanish Experience Equity

Incorporating children’s home languages into early childhood contexts can
contribute to children's learning experiences and language development (Sierens &
Van Avermaet, 2013). Additionally, it is important not only to value the children's home
languages but also to contribute to the multilingual development of children (Salem et.
al, 2020). By offering Ignite experiences in both English and Spanish languages,
children are able to practice developing skills in their home language to support strong

development across all seven domains of learning.

This study sought to investigate whether there were performance differences
between the children who engaged with Ignite using the English- or Spanish-language
versions of the games. DIF methods and analyses were leveraged to examine any of
these potential differences and address these issues by providing evidence that there
were not any advantages for a particular subgroup of children. The rationale for
leveraging DIF analyses is that they can separate performance differences on specific
games from individual differences in child ability. For this study, the third-party
psychometrician examined a focal group (children who engaged with Spanish-language
games) to gather evidence to demonstrate that the games are fair to the members of
that particular subgroup. The reference group is typically the majority group, which, in
this case, is the children who engage with English-language games. The presumption
based on previous research (Lambert, 2022) is that the games are generally fair for the

children in the reference group.

SAMPLE

This study examined the full sample of children who used Ignite during the
2021-2022 calendar school year (n = 63,465). The sample contained essentially an
equal percentage of male (50.47%) and female (49.58%) children. The sample
contained children who engaged with the English-language (95.57%) and Spanish-
language (4.43%) versions of the games. In the Social Studies domain, n = 58,652 for
English and n = 2,712 for Spanish. In the Science & Technology domain, n = 54,538 for
English and n = 2,533 for Spanish. In the Social-Emotional domain, n = 51,045 for
English and n = 2,293 for Spanish. In the Language & Communication domain, n =
58,174 for English and n = 2,767 for Spanish. In the Physical domain, n = 56,046 for
English and n = 2,660 for Spanish. In the Mathematics domain, n = 56,000 for English
and n = 2,576 for Spanish. Finally, in the Literacy domain, n = 59,483 for English and n
= 2,758 for Spanish.

METHODS

Using the Rasch modeling context, DIF analyses were done for Ignite games in
Levels 1 through 5. First, the Rasch model was used according to the Winsteps
software package (Version 4.6.2.1; Linacre, 2020) to estimate each game’s difficulty
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level. Then, a separate Rasch analysis was conducted for each of the games across all
seven domains. Next, the differences between the estimated game difficulty for the
English (reference group) groups and Spanish (focal group) groups were examined. This
was done to test for any presence or magnitude of DIF. The DIF contrast statistic, the
difference between the paired Rasch item difficulty estimates for each item, was
calculated as the simple difference between the item difficulty estimates for the focal

and reference groups (Lambert, 2023).

After these initial analyses, Rasch—-Welch t tests were done to evaluate the
statistical significance. These tests are used to evaluate a null hypothesis that the DIF
contrast value is zero against an alternative hypothesis that the DIF contrast is not zero.
In addition to these analyses, the Mantel-Haenszel x? statistics were used to determine
any evidence of potential DIF. These tests examine a null hypothesis of no DIF by
producing a probability of obtaining differences between the focal and reference groups
as large as or larger than those obtained, given that there is no DIF. The groups are
ranked by matching abilities, and their relative performance on each item is measured.
Overall ability estimates for each respondent are then estimated based on the total

scores on that measure. An alpha level of .05 was then used for all comparisons.

In addition to statistical significance testing, the difference in item difficulty
estimates between the focal (children engaging in Spanish-language games) and
reference (children engaging in English-language games) groups was used. Given the
sensitivity of both the Rasch-Welch t test and the Mantel-Haenszel x* to small
differences, this is especially important with large sample-size studies in which
statistical significance is easy to obtain even when the observed differences do not have
practical implications. This magnitude of DIF contrast was determined using the criteria
set forth by Zwick et. al. (1999). In their work, it was determined that if both the t and x?
statistics were statistically significant, and the magnitude of the DIF contrast was less
than 0.43, the DIF magnitude was considered negligible. If both the t and x? statistics
were statistically significant, and the magnitude of the DIF contrast was greater than or
equal to 0.43 and less than 0.64, the DIF magnitude was considered intermediate. If
both the t and x? statistics were statistically significant, and the magnitude of the DIF
contrast was greater than 0.64, the DIF magnitude was considered large. Using these
methodologies, results for the seven domains of learning in Ignite can be found in the

following section.

RESULTS

Strong Initial Evidence of Equity in Ignite Experiences Across English and Spanish

The purpose of this study was to investigate whether or not Ignite Level 1-5
experiences equitably support children who use the product in English and Spanish.
Prior research has supported the validity and reliability of Ignite experiences (Luce &
Lambert, 2022), and when used to fidelity (30 minutes per week, per child, on average),
children progress within Ignite to reach kindergarten readiness (Lambert, 2020;

Lambert, 2021). Kindergarten-readiness skills are aligned to Level 4 in Ignite, which is
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why this study went through Level 5. The following results highlight the findings and
provide validation that, of the 238 games investigated, the analyses demonstrated
negligible DIF for 199 games (83.61%). These results are generally favorable and
indicate a relatively small number of games with DIF, or potential for bias by game
language. The complete third-party report with detailed findings can be found here on
the University of North Carolina at Charlotte’s technical report website from the Center

for Educational Measurement and Evaluation.

Social Studies Domain

The analyses indicated negligible DIF for 15 of the 18 games (83.33%), moderate DIF
for one game (5.56%), and large DIF for two games (11.11%). The one game with
moderate DIF, game 198, had an initial pass rate of 5.06% in English and 1.70% in
Spanish, for a difference of 3.36 percentage points. The two games with large DIF,
games 16 and 30, were very difficult and had very small pass rates (passing rates <
0.40%). These games demonstrated very small differences in pass rates between the

English and Spanish versions.
Science & Technology Domain

The analyses indicated negligible DIF for 19 of the 20 games (95.00%), moderate DIF
for one game (5.00%), and large DIF for none of the games (0.00%). The one game with
moderate DIF, game 53, had an initial pass rate of 14.30% in English and 5.53% in
Spanish, for a difference of 8.77 percentage points. These games demonstrated very

small differences in pass rates between the English and Spanish versions.
Social-Emotional Domain

The analyses indicated negligible DIF for 25 of the 26 games (96.15%), moderate DIF
for none of the games (0.00%), and large DIF for only one of the games (3.85%). The
one game with large DIF, game 276, had an initial pass rate of 90.45% in English and
76.19% in Spanish, for a difference of 14.26 percentage points. These games
demonstrated very small differences in pass rates between the English and Spanish

versions.
Language & Communication Domain

The analyses indicated negligible DIF for 28 of the 31 games (90.32%), moderate DIF
for two of the games (6.45%), and large DIF for only one of the games (3.23%). The
first game that showed moderate DIF, game 35, had an initial pass rate in English of
7.76% and 2.49% in Spanish, for a difference of 5.27 percentage points. The second
game that showed moderate DIF, game 159, had an initial pass rate in English of 3.27%
and 0.83% in Spanish, for a difference of 2.44 percentage points. The one game with
large DIF, game 28, had an initial pass rate of 5.77% in English and 4.26% in Spanish,
for a difference of 1.51 percentage points. These games demonstrated very small

differences in pass rates between the English and Spanish versions. 5

Physical Domain
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The analyses indicated negligible DIF for 11 of the 16 games (68.75%), moderate DIF
for five of the games (31.25%), and large DIF for none of the games (0.00%). The five
games that showed moderate DIF, games 17, 114, 32, 196, and 199, showed
differences in initial pass rates that ranged from as little as 0.30 percentage points
(game 17) to as high as 6.34 percentage points (game 114). These games
demonstrated very small differences in pass rates between the English and Spanish

versions.
Mathematics Domain

The analyses indicated negligible DIF for 56 of the 64 games (87.50%), moderate DIF
for four of the games (6.25%), and large DIF for four of the games (6.25%). The four
games that showed moderate DIF, games 184, 104, 141, and 235, showed differences
in initial pass rates that ranged from as little as 0.24 percentage points (game 235) to
as high as 8.92 percentage points (game 184). The four games that showed large DIF,
games 110, 129, 143, and 182, showed differences in initial pass rates that ranged
from as little as 0.72 percentage points (game 182) to as high as 8.42 percentage
points (game 110). These games demonstrated very small differences in pass rates

between the English and Spanish versions.
Literacy Domain

The analyses indicated negligible DIF for 45 of the 63 games (71.43%), moderate DIF
for nine of the games (14.29%), and large DIF for nine of the games (14.29%).
Therefore, the analyses detected DIF within a substantially higher percentage of the
Literacy games than in any other domain games. The nine games that showed moderate
DIF, games 19, 82, 39, 102, 253, 52, 73, 103 and 146, showed differences in initial pass
rates that ranged from as little as 0.82 percentage points (game 103) to as high as 6.67
percentage points (game 19). The nine games that showed large DIF, games 71, 248,
59,13, 46, 23, 49, 109, and 85, showed differences in initial pass rates that ranged from
as little as 0.19 percentage points (game 85) to as high as 12.33 percentage points
(game 248). These games demonstrated small differences in pass rates between the

English and Spanish versions.

Conclusion

The findings of this study present a strong case that Ignite experiences offer
equitable support for children, whether or not they use the product in English or in
Spanish. This third-party research study examined the full sample of children who used
Ignite during the 2021-2022 calendar school year (n = 63,465) and across Levels 1
through 5, using statistical analyses to prove that Ignite can help children reach
kindergarten-readiness levels by leveraging the English- or Spanish-language 6

experiences.

The results of this study are favorable, indicating only a small percentage of
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games with DIF, or potential for bias by game language. The games in which DIF was
detected will be investigated, particularly those in which large DIF was detected, as
these results may indicate structural issues that favor English-speaking children or
issues with the language translation within the games. Particular attention should be
paid to the games within the Literacy domain, where the analyses identified a higher

percentage of games with moderate or large DIF.

Future research will be needed to reexamine these updated experiences to
improve equitable outcomes. Additionally, future research will be done to investigate
the entire product beyond Levels 1 through 5—to include Level 6, Level 7, and Level 8
—to ensure that the full set of Ignite experiences are showing equitable outcomes for

children, whether they use the product in English or in Spanish.
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Appendix

Figure 1
Differential Item Functioning (DIF) Results: Social Studies (1 = English, 2 = Spanish)
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Note. Figure 1 contains the game difficulty estimates for each game in the Social Studies domain by language. Figure 1 displays the DIF

results by highlighting the differences in game difficulty. The two lines on this graph are very similar, indicating how close most of the
English and Spanish games are in difficulty level.

Figure 2
Pass Rates: Social Studies (1 = English, 2 = Spanish)
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Note. Figure 2 displays the differences in initial pass rates by language. The initial pass rates were higher for the English versions for every
game. However, the differences in initial pass rates between the English and Spanish versions were generally small across the Social
Studies domain.

Figure 3
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Differential Iltem Functioning (DIF) Results: Science & Technology (1 = English, 2 = Spanish)
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Note. Figure 3 displays the DIF results by highlighting the differences in game difficulty. The two lines on this graph are very similar,
indicating how close most of the English and Spanish games are in difficulty level.

Figure 4
Pass Rates: Science & Technology (1 = English, 2 = Spanish)
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Note. Figure 4 displays the differences in initial pass rates by language. The differences in initial pass rates between the English and
Spanish versions were generally small. Eight of the 20 games (40.00%) exhibited a difference in pass rates of less than 5 percentage
points. Eighteen of the 20 games (90.00%) exhibited a difference in pass rates of less than 10 percentage points.

10

Figure 5
Differential Iltem Functioning (DIF) Results: Social-Emotional (1 = English, 2 = Spanish)
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Note. Figure 5 contains the game difficulty estimates for each game in the Social-Emotional domain by language. Figure 5 displays the DIF
results by highlighting the differences in game difficulty. The two lines on this graph are very similar, indicating how close most of the
English and Spanish games are in difficulty level.

Figure 6
Pass Rates: Social-Emotional (1 = English, 2 = Spanish)
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Note. Figure 6 displays the differences in initial pass rates by language. Again, the initial pass rates were higher for the English versions for
every game. However, the differences in initial pass rates between the English and Spanish versions were generally small across the

Social-Emotional domain. Of the 26 games, 13 (50.00%) exhibited a difference in pass rates of less than 5 percentage points, and 22
(84.62%) exhibited a difference in pass rates of less than 10 percentage points.

Figure 7 11
Differential Item Functioning (DIF) Results: Language & Communication (1 = English, 2 = Spanish)
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Note. Figure 7 contains the game difficulty estimates for each game in the Language & Communication domain by English and Spanish.
Figure 7 displays the DIF results by highlighting the differences in game difficulty. The two lines on this graph are very similar, indicating
how close most of the English and Spanish games are in difficulty level.

Figure 8
Pass Rates: Language & Communication (1 = English, 2 = Spanish)
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Note. Figure 8 displays the differences in initial pass rates by language. Again, the initial pass rates were higher for the English versions for

every game. However, the differences in initial pass rates between the English and Spanish versions were generally small across the

Language & Communication domain. Of the 31 games, 20 (64.52%) exhibited a difference in pass rates of less than 5 percentage points,
and 27 (87.10%) exhibited a difference in pass rates of less than 10 percentage points.

Figure 9 12
Differential Iltem Functioning (DIF) Results: Physical (1 = English, 2 = Spanish)
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Note. Figure 9 contains the game difficulty estimates for each game in the Physical domain by English and Spanish. Figure 9 displays the
DIF results by highlighting the differences in game difficulty. The two lines on this graph are very similar, indicating how close most of the
English and Spanish games are in difficulty level.

Figure 10
Pass Rates: Physical (1 = English, 2 = Spanish)
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Note. Figure 10 displays the differences in initial pass rates by language. Again, the initial pass rates were higher for the English versions
for every game. However, the differences in initial pass rates between the English and Spanish versions were generally small across the
Physical domain. Of the 16 games, 12 (75.00%) exhibited a difference in pass rates of less than 5 percentage points. All 16 games
(100.00%) exhibited a difference in pass rates of less than 10 percentage points.

Figure 11 13
Differential Item Functioning (DIF) Results: Mathematics (1 = English, 2 = Spanish)
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Note. Figure 11 contains the game difficulty estimates for each game in the Mathematics domain by English and Spanish. Figure 11
displays the DIF results by highlighting the differences in game difficulty. The two lines on this graph are very similar, indicating how close
most of the English and Spanish games are in difficulty level.

Figure 12
Pass Rates: Mathematics (1 = English, 2 = Spanish)
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Note. Figure 12 displays the differences in initial pass rates by language. Again, the initial pass rates were higher for the English versions
for every game. However, the differences in initial pass rates between the English and Spanish versions were generally small across the
Mathematics domain. Of the 64 games, 34 (53.13%) exhibited a difference in pass rates of less than 5 percentage points, and 58 (90.63%)
exhibited a difference in pass rates of less than 10 percentage points.

14



Determining English and Spanish Equity in Children’s Engagement With Ignite by Hatch™

Figure 13
Differential Item Functioning (DIF) Results: Literacy (1 = English, 2 = Spanish)
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Note. Figure 13 contains the game difficulty estimates for each game in the Literacy domain by English and Spanish. Figure 13 displays the
DIF results by highlighting the differences in game difficulty. The two lines on this graph are very similar, indicating how close most of the
English and Spanish games are in difficulty level.

Figure 14
Pass Rates: Literacy (1 = English, 2 = Spanish)
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Note. Figure 14 displays the differences in initial pass rates by language. The initial pass rates were higher for most of the English versions
of the games. However, the initial pass rates were almost identical for three of the games, which actually showed a slight advantage for
the Spanish versions. The differences in initial pass rates between the English and Spanish versions were generally small across the
Literacy domain. Of the 63 games, 43 (68.25%) exhibited a difference in pass rates of less than 5 percentage points, and 55 (87.30%)

exhibited a difference in pass rates of less than 10 percentage points.
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