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Early Literacy by Hatch
The foundational literacy resources from Hatch 
employ a Test, Teach and Track approach. They 
include a suite of valid and reliable screening tools and 
assessments which provide teachers with formative 
data that shows what students know, what they 
have learned, and where they have learning gaps. 
Teachers can use this data to drive their classroom 
instruction and to identify students in need of more 
intensive support. They can also use the data to track 
progress and to measure the impact of instruction on 
achievement, using the effect size shift.

In just ten-minutes a day, the resources from Hatch 
offer differentiated learning opportunities and 
layers of instructional support. They are designed to 
provide instruction in all or any of the core elements for 
literacy success: oral language, vocabulary, listening, 
phonological and phonemic awareness, phonics, 
fluency and comprehension. Hatch resources seamlessly integrate these 
skills into engaging and effective classroom lessons, helping students 
develop an understanding of the system that underpins written English. If 
some students need more support to develop particular skills, the resources 
can be used in a more scaffolded way with a specific focus on the skills that 
need support. Students experience the same evidence-proven instructional 
approach they are familiar with, but are provided with differentiated levels 
of support, additional activities, and more opportunities for supported 
practice, to ensure they experience success.

Hatch resources for Pre-K to Grade 2 students (Key Foundations, The Code 
Is the Key Grades K-2) provide research-based and research-proven 
literacy instruction that supports all students. The unique speech-to-
sound-to-print approach ensures culturally responsive, linguistically 
relevant, and equitable learning environments. While the structure of 
lessons is consistent, the content comes from the students which means 
they feel valued because of their contributions, and lessons are relevant to 
their own life experiences. 

Teacher support is provided within the lessons, and in a dedicated 
professional development resource (Elevate & Evaluate) which provides 
strong support for elevating teacher knowledge about effective literacy 
practice.

The following pages will show how Hatch instruction supports  
all the essential tiers and elements of MTSS implementation.

Tessie Rose Bailey PhD,  
Is MTSS/RTI really that complicated?  

Let’s get back to basics!
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 ASSESSMENT 8 — SHORT AND LONG VOWEL DISCRIMINATION 
NAME

DATE
Part 1

Initial vowel sounds
1. Short and long a

apple ape alien alligator ant apron2. Short and long e

egg eagle elephant escalator elbow eel3. Short and long i

insects iron island instruments invitation ice cream4. Short and long o

ox oval otter ostrich ogre octopus5. Short and long u

umbrella utensils unicorn underwear uniforms ukulele
COMMENTS

TOTAL /20
.................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

146 Elevate & Evaluate
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 ASSESSMENT 4 — LETTER FORMATION

NAME DATE

Formation Legibility Formation Legibility

A a
B b
C c
D d
E e
F f
G g
H h
I i
J j
K k
L l
M m
N n
O o
P p
Q q
R r
S s
T t
U u
V v
W w
X x
Y y
Z z

COMMENTS

.........................................................................................................................................................................................................................

.........................................................................................................................................................................................................................

.........................................................................................................................................................................................................................

Elevate & Evaluate 159
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 ASSESSMENT 7 — CONSONANT BLENDS

NAME DATE

Part 1

Inital blends

1. 8. 15.

2. 9. 16.

3. 10. 17.

4. 11. 18.

5. 12. 19.

6. 13. 20.

7. 14. 21.

Part 2

Final blends TOTAL /21

1. 6. 11.

2. 7. 12.

3. 8. 13.

4. 9. 14.

5. 10. 15.

COMMENTS TOTAL /15

...............................................................................................................................................

.........................................................................................................................................................................................................................

.........................................................................................................................................................................................................................

.........................................................................................................................................................................................................................

.........................................................................................................................................................................................................................

.........................................................................................................................................................................................................................

.........................................................................................................................................................................................................................
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 ASSESSMENT 6 — PSEUDOWORD SPELLING

NAME

DATE

Version  6a  6b
Whole 
word

Consonant 
sounds

Short  
vowels

Long  
vowels

Initial  
blends Digraphs1.

 
2.

 
3.

 
4.

 
5.

 
6.

7.

8.

9.

10.

 
11.

 
12.

13.

 
14.

 
15.

 
16.

 
17.

18.

19.

6 Elevate & Evaluate

 ELEVATING TEACHER KNOWLEDGE

The systems of English
To become efficient and accurate readers, writers, and spellers, students need  
to acquire broad knowledge of the structure of written English — all the systems 
that influence the way we pronounce, write, spell, and work out the meaning  
of words. 

Understanding the structure of written English is built on knowledge of: 

• Phonology — the sound system of English,

• Orthography — the writing system of English, and 

• Morphology — the meaning system of English. 

This knowledge, alongside oral language and vocabulary, book and print 
knowledge, and strategic thinking skills, is necessary for students to become 
fluent readers and authors. 

PHONOLOGY 
the sounds of words

• Identifying and pronouncing phonemes

• Recognizing and segmenting syllables

• Recognizing and producing rhyme

• Blending phonemes

• Segmenting phonemes

• Manipulating phonemes

ORTHOGRAPHY 
the look of words

• Diverse knowledge of the alphabetic code

• Orthographic mapping strategies

• Spelling rules and conventions

MORPHOLOGY 
the meaning of words

• Knowledge of the internal 
structure of words

• Affixes (prefixes and suffixes)

• Word roots or base words

PHONOLOGY

ORTHOGRAPHY MORPHOLOGY

Elevating Teacher Knowledge 73

Is the writing  
illegible? Does it lack 

fluency or contain  
many spelling  

errors?

Is the writing  
limited in vocabulary,  

sentence types, or 
organization?

Does the writing  
lack clear paragraphs 
or organization? Are 
there many errors?

Language/vocabulary 
Does the student have the 

knowledge and skills to  
describe, explain, and  

ask/answer questions?

Word-level skills 
Does the writing include  

short and long words? Does it  
show knowledge of parts of 

speech and morphemes?

Text layout skills 
Does the writing have 

appropriate paragraph and 
section breaks? diagrams,  
charts, or other visuals?

Proofreading skills 
Does the student reread their 
work when they have finished 

and correct spelling and 
punctuation errors?

Editing skills 
Are the ideas clear, organized, 
and easy to understand? Does 
the quality match the student’s 

oral language abilities?

Sentence-level skills 
Does the writing contain a 
variety of sentence types  
(simple, compound, and  

complex sentences)?

Text-level skills 
Is the structure of the text 

appropriate for the genre or 
form? Is the flow of ideas  

clear and organized?

• Build knowledge, vocabulary, 
and oral language skills.

• Support generating, organizing, 
and sequencing ideas.

• Encourage students to talk 
about their ideas before writing.

• Teach code knowledge from 
simple to complex graphemes.

• Teach morphemes and parts  
of speech.

• Practice encoding using known 
graphemes and morphemes.

• Explicitly teach paragraphing 
and text structure.

• Teach the use of diagrams, 
charts, and other visuals in 
nonfiction writing.

• Teach proofreading strategies.
• Provide proofreading targets.
• Set aside time for proofreading 

at the end of each writing 
session.

• Teach the writing process.
• Provide revising and editing 

instruction and opportunities.
• Challenge students to find one 

thing they could improve.

• Point out different sentence 
types in text the student reads.

• Teach a variety of connecting 
words and phrases.

• Practice rewriting sentences 
and changing the structure.

• Explicitly teach the structure 
and conventions of different 
types of texts.

• Use graphic organizers to map 
the flow of ideas before writing 
or prior to revising.

• Teach and practice letter 
formation.

• Work on hand strength and 
fine motor skills.

• If handwriting does not 
improve, teach keyboarding.

• Teach segmenting skills and 
the diversity of the code.

• Use Elkonin boxes.
• Highlight graphemes in words.
• Teach spelling rules and 

conventions.

Handwriting skills 
Does the student use correct 

letter formation and pencil grip? 
write fluently and legibly for  

a sustained time?

Spelling skills 
Can the student segment  

words into sounds? write every  
sound of English? apply  

spelling rules?

YES

YES

YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

YES

YES

YES

YES

YES

YES

YES

YES

The student needs support with formatting skills.

The student needs support with authorship skills.

The student needs support with production skills.

Writing Analysis Flowchart

Name

2 Key Foundations © Code-Ed Ltd. All rights reserved.

a

A continuum of support

Tier 1 Universal support
High-quality, research-based and evidence-proven 
instruction that is engaging and accessible to all 
students

Tier 2 Supplemental support
Additional small-group instruction, application, 
and practice for some students, scaffolded to meet 
identified needs

Tier 3 Intensified support
Additional targeted and individualized support for a 
few students with greater needs

Screening and progress monitoring
Assessment tools for universal screening, regular 
progress monitoring, and data-driven decision 
making

Professional development
Built-in support, information, and resources for 
understanding and teaching written English

The following pages will show how Hatch Literacy instruction supports all the essential tiers and elements of MTSS implementation.

2  The Code Is the Key  — Grade K 
© Code-Ed Ltd. 

Name

Say the word that names each picture. Circle the pictures if the word has …
/p/ at the start. /p/ inside the word. /p/ at the end.

Key: panther, plate, pirate, drum umbrella, caterpillar, apple, octopus ship, boat, cup, map

Circle the spelling patterns for the /p/ sound.

pineapple

pie
popcornpuppet

 /p/

2  The Code Is the Key   — Grade 1
© Code-Ed Ltd. 

Write some words with a /p/ sound. Count the sounds and draw a box for each sound. Then write the code for each sound in a sound box.

Name

Read the words. Say the sounds. Then write the code for each sound in a sound box.

put

pull

help

 /p/

The Code Is the Key — Grade K 1© Code-Ed Ltd. 

Name

Say the word that names each picture. Draw a line between the  
ones that rhyme.

Key: pin, cap, rope, pie Key: eye, bin, map, soap

Say the word that names each picture. Count the syllables in each word.  
Draw a line to the same number of balloons.

Key: parrot, pie, pineapple, pizza

1 2 3

 /p/

The Code Is the Key — Grade 1 1© Code-Ed Ltd.

Write some words that use each spelling pattern.

p
pp

p l
p r

Name

Fill in the spaces with these spelling patterns. Then read the words to a friend.

p

pp

p l

p r

Underline the words that have a /p/ sound. Then circle the code for /p/.

Please put the present on the table.

My puppy won a prize at the party.

Some people are playing in the park.

_ut _at _in

ha__y sto__ed

__ay __ug __um

__op __int __ize

p

pp

 /p/

Practice
Book

Activities for Learning the Alphabetic Code

Joy Allcock

Grade K

hatchearlylearning.com

Practice
Book

Activities for Understanding the Alphabetic Code

Joy Allcock

Grade 1

hatchearlylearning.com

Name

 Key Foundations 1

© Code-Ed Ltd. All rights reserved.

AThis book belongs to: Aa Bb Cc Dd
Ee Ff Gg Hh
Ii Jj Kk Ll
Mm Nn Oo Pp
Qq Rr Ss Tt
Uu Vv Ww
Xx Yy Zz
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Letter Recognition and Formation Practice

Joy Allcock

Letter recognition and formation are essential early literacy skills. 
As soon as children begin to write — even if it is only their name — 
they should be taught how to form the letters correctly. 

The tear-out pages and cards in this book can be used in a variety 
of ways to support letter recognition and formation:

• For demonstration and modeling
• For tracing with a � nger or dry paintbrush
• For repeated practice with di� erent colors (rainbow letters)
• For sorting and matching activities

For more ideas, see the Key Foundations Lesson Book.

Letters Book

What teachers need to teach and what students 
need to learn about written English

Years 1–4 

EVALUATING STUDENT KNOWLEDGE

ELEVATING TEACHER KNOWLEDGE

EVALUATING EVIDENCE

“ The resources and assessments throughout this book are 
a step above most programs. . . . So go forth and implement 
to achieve the goal of 100% literacy success.”— Professor John Hattie

Elevate & Evaluate is a professional learning and development resource that gives 
teachers the knowledge and tools to elevate literacy instruction and evaluate student 
achievement, making it an invaluable support for structured and systematic literacy 
instruction. Sections include:

• Elevating teacher knowledge — everything teachers need to know to explicitly 
teach the code and structure of written English from speech to sounds to print, 
including a complete scope and sequence for the fi rst four years of school and 
strategies for supporting students with diverse learning needs

• Evaluating student knowledge — the essentials of formative and summative 
assessment, visual assessment timelines, yearly achievement expectations, and 
a full suite of assessment tools  for informing instruction and tracking progress

• Evaluating evidence — clear evidence from a fi ve-year study involving more than 
5,000 students, showing the effi  cacy of Joy Allcock’s linguistic phonics approach 
as well as the reliability and validity of the Code-Ed assessments

Also by Joy Allcock, these instructional resources work alongside Elevate & Evaluate 
to systematically teach the code and structure of written English year by year, in 
simple and engaging whole-class lessons that take only ten minutes a day.

The Code Is the Key
Year 1 

Learning graphemes 
for all the sounds of 
English and linking 
them to writing and 
reading

The Code Is the Key
Year 3 

Linking the alphabetic 
code to the most 
common spelling rules 
and conventions

The Code Is the Key
Year 2 

Developing diverse 
knowledge of the 
alphabetic code and 
linking it to writing 
and reading 

The Code Is the Key
Year 4 

Expanding knowledge 
of the code, spelling 
rules and conventions, 
and morphology

 Joy Allcock
Foreword by Professor John Hattie

hatchearlylearning.com

Lesson Book

Teaching the Alphabetic Code 
for Every Sound of English in 10 Minutes a Day 

Joy Allcock

Grade K

Lesson
Book Lesson Book

Teaching the Diversity of the Alphabetic Code 
in Ten Minutes a Day 

Joy Allcock

Grade 1

Lesson
Book

Lesson Book

Introducing the Spelling System of English 
in 10 Minutes a Day 

Joy Allcock

Grade 2

Lesson
Book Lesson Book

Teaching the Spelling System of English 
in Ten Minutes a Day 

Joy Allcock

Grade 3

Lesson
Book

16 Elevate & Evaluate

 ELEVATING TEACHER KNOWLEDGE

Literacy knowledge 
and skills
Nurturing the development of reading and writing requires teachers to teach  a broad range of knowledge and skills. This sprout diagram uses the analogy of how a plant grows to explain how literacy develops. 
A seed provides the sustenance for plants to germinate — to change from a seed to a seedling. Oral language is the seed from which literacy grows. The stem of a plant provides support for the leaves and fruit and conducts food and water to them to allow them to grow. The elements of literacy instruction in the stem are the nutrients that support and feed the development of literacy.Growing fluent readers and writers is only possible if the seed and every part  of the stem are strong. The following pages provide information about the sections of the literacy sprout, with an overview of what students need to  learn about each one.

learning to get print on and o� the page

becoming a �uent reader and writer  

becoming an accurate reader and writer  

Oral language

Phonological 
awareness 

Phonemic 
awareness

Alphabet 
knowledge

Code 
knowledge
for writing 
(encoding)

Code knowledge
for reading 
(decoding)

Word recognition
and retrieval Syllable knowledge

Morphology

Spelling rules 
and conventions

I c
an

 re
ad

Comprehension
strategies

Knowledge of
text structure

Thinking and reasoning

I can write

I am an 
author

I am a 
reader

Background
knowledge

Vocabulary
knowledge
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 PRE-K

Tier 1 Universal support
• Teach all lessons to all students.
• Practice letter formation.
• Use the Game Book to play games to consolidate 

skills.
• Use Pre-Decodables to teach book and 

foundational print knowledge.
• Use assessment data to reteach lessons that are 

unknown by many students.

Tier 2 Supplemental support
• Use assessment data to identify students in need 

of small-group support.
• Reteach lessons that are unknown by this group 

of students.
• Complete the Follow Up activities at the end of 

each lesson to provide extra opportunities for 
practice and consolidation.

• Use the activities on the back of the Picture 
Cards and Cue Cards for targeted practice in 
areas of need.

• Use the Game Book to play games that target 
identified vocabulary and phonological awareness 
needs.

• Use the Pre-Decodables to target identified skill 
and knowledge needs.

Tier 3 Intensified support
• Use assessment data to identify students in need 

of targeted, individualized support.
• Reteach lessons that are unknown by this student, 

using specialist assessment reports to design 
best learning strategies for the student.

• Complete the Follow Up activities at the end of 
each lesson to provide extra opportunities for 
practice and consolidation.

• Use the additional activities on the back of 
the Picture Cards and Cue Cards for targeted 
practice.

• Use the Game Book to play games that target 
identified vocabulary and phonological awareness 
needs.

• Use the Pre Decodables to target identified skill 
and knowledge needs.

Screening
• State/District Screening Tools
• Hatch Literacy assessments 

 — Foundations for Literacy Checklist
 — Developmental Skills checklist

t

Progress monitoring
• Classroom observations during instruction 
• Hatch Literacy assessments

 — Phonological and phonemic awareness 
 — Grapheme knowledge
 — Letter formation

Professional development
Teacher support is included in the lessons.
• Pages 133 to 166 of Key Foundations provide 

designated teacher support materials including 
background information on child development, 
the foundations for literacy, literacy delays and 
difficulties, supporting English learners.

Joy Allcock
Foreword by Professor John Hattie

Lesson Book

Lessons to Develop Key Foundational Literacy Skills

hatchearlylearning.com

Letter Recognition and Formation Practice

Joy Allcock

Letter recognition and formation are essential early literacy skills. 
As soon as children begin to write — even if it is only their name — 
they should be taught how to form the letters correctly. 

The tear-out pages and cards in this book can be used in a variety 
of ways to support letter recognition and formation:

• For demonstration and modeling
• For tracing with a � nger or dry paintbrush
• For repeated practice with di� erent colors (rainbow letters)
• For sorting and matching activities

For more ideas, see the Key Foundations Lesson Book.

Letters Book
What matters most for early learning is language — 
talk between children and adults and between children 
and their peers. Language is the key. Talk is the tool.

The games in this book use talk and play to develop 
foundational language and literacy skills — the skills 
children need for learning to read and write. As you play 
the games with children, you can be confident that you 
are supporting their journey towards literacy success. 
It all starts with words!

Games to Develop Key Foundational Literacy Skills

Joy Allcock

Game
Book

hatchearlylearning.com

Hop It!

Written  by Jill Eggleton  Illustrated by Richard Hoit

Pre-Decodables

Hop It!

Book 1

What 
Color?

Written by Jill Eggleton

Pre-Decodables

What Color?

Nonfiction
(four-word sentences)

Focus words: is, this, what

Letter sounds: b, c (/k/), d, f, g (/g/),  
n, r, s (/s/, /z/), t, y; short a, e, i, o

Book 21

Teaching 
Version

Key Foundations. hatchearlylearning.com © Code-Ed Ltd. 

/r/red
Guessing Game Tell students: This is 
a word that starts with /r/.
Then give one clue at a time, pausing 
after each clue until the word is 
guessed. Suggested clues: 
 It is a colo r.
 An apple can be this colo r.
 A rose can be this colo r.
 A strawberry is this colo r. 
If students don’t guess the word, 
say: Here is a hint: It sounds like 
/r/ /e/ /d/. What is the word?

Sound to Letter Ask: What sound 
do you hear at the start of red? (/r/) 
What letter can we use to write the 
/r/ sound? (r)
Clapping Syllables Say: Let’s clap 
the syllables in red. ( )
Rhyming Say: Let’s think of some 
words that rhyme with red. (bed, fed, 
head, led, shed, thread) Give initial 
sound clues if needed, such as: It 
rhymes with red and starts with /s/. 
What’s the word? (said/shed/sled)

R r



5

 KINDERGARTEN

Tier 1 Universal support
• Teach lessons 1 & 2 for letters that are not well 

known by many students
• Practice letter formation for all letters

Tier 2 Supplemental support
• Use assessment data and reteach lessons for 

letters that are unknown by this group of students 
– Lessons 1 & 2 or Lessons 1-4, depending on need.

• Complete the Follow Up activities at the end of 
each lesson to provide extra opportunities for 
practice and consolidation. 

• Use the activities on the back of the Picture 
Cards and Cue Cards for targeted practice in 
areas of need.

• Use the Game Book to play games that target 
identified vocabulary and phonological awareness 
needs.

• Use the Pre Decodables to target identified skill 
and knowledge needs.

• Practice letter formation for all letters.

Tier 3 Intensified support
• Use assessment data and reteach lessons for 

letters that are unknown by this student – Lessons 
1 & 2 or Lessons 1-4.

• Use specialist assessment reports to design best 
learning strategies for this student.

• Use the Follow Up activities at the end of each 
lesson to provide extra opportunities for practice 
and consolidation. 

• Use the additional activities on the back of 
the Picture Cards and Cue Cards for targeted 
practice.

• Use the Game Book to play games that target 
identified vocabulary and phonological awareness 
needs.

• Use the Pre Decodables to target identified skill 
and knowledge needs.

• Practice letter formation for all letters.

Screening
• Hatch Literacy assessments 

 — Foundations for Literacy Checklist*
 — Phonological and phonemic awareness*
 — Grapheme knowledge

Progress monitoring
• Classroom observations during instruction 
• Hatch Literacy assessments

 — Phonological and phonemic awareness* 
 — Grapheme knowledge
 — Letter formation

Professional development
Teacher support is included in the lessons.
• Pages 133 to 166 of Key Foundations provide 

designated teacher support materials including 
background information on child development, 
the foundations for literacy, literacy delays and 
difficulties, supporting English learners.

 * if required

Joy Allcock
Foreword by Professor John Hattie

Lesson Book

Lessons to Develop Key Foundational Literacy Skills

hatchearlylearning.com

Letter Recognition and Formation Practice

Joy Allcock

Letter recognition and formation are essential early literacy skills. 
As soon as children begin to write — even if it is only their name — 
they should be taught how to form the letters correctly. 

The tear-out pages and cards in this book can be used in a variety 
of ways to support letter recognition and formation:

• For demonstration and modeling
• For tracing with a � nger or dry paintbrush
• For repeated practice with di� erent colors (rainbow letters)
• For sorting and matching activities

For more ideas, see the Key Foundations Lesson Book.

Letters Book
What matters most for early learning is language — 
talk between children and adults and between children 
and their peers. Language is the key. Talk is the tool.

The games in this book use talk and play to develop 
foundational language and literacy skills — the skills 
children need for learning to read and write. As you play 
the games with children, you can be confident that you 
are supporting their journey towards literacy success. 
It all starts with words!

Games to Develop Key Foundational Literacy Skills

Joy Allcock

Game
Book

hatchearlylearning.com

Hop It!

Written  by Jill Eggleton  Illustrated by Richard Hoit

Pre-Decodables

Hop It!

Book 1

What 
Color?

Written by Jill Eggleton

Pre-Decodables

What Color?

Nonfiction
(four-word sentences)

Focus words: is, this, what

Letter sounds: b, c (/k/), d, f, g (/g/),  
n, r, s (/s/, /z/), t, y; short a, e, i, o

Book 21

Teaching 
Version

Key Foundations. hatchearlylearning.com © Code-Ed Ltd. 

/r/red
Guessing Game Tell students: This is 
a word that starts with /r/.
Then give one clue at a time, pausing 
after each clue until the word is 
guessed. Suggested clues: 
 It is a colo r.
 An apple can be this colo r.
 A rose can be this colo r.
 A strawberry is this colo r. 
If students don’t guess the word, 
say: Here is a hint: It sounds like 
/r/ /e/ /d/. What is the word?

Sound to Letter Ask: What sound 
do you hear at the start of red? (/r/) 
What letter can we use to write the 
/r/ sound? (r)
Clapping Syllables Say: Let’s clap 
the syllables in red. ( )
Rhyming Say: Let’s think of some 
words that rhyme with red. (bed, fed, 
head, led, shed, thread) Give initial 
sound clues if needed, such as: It 
rhymes with red and starts with /s/. 
What’s the word? (said/shed/sled)

R r

Name

 Key Foundations 1

© Code-Ed Ltd. All rights reserved.

A

 THE LETTER A

Word games
Say: Today we are going to play a guessing game.

Support for English Learners 
Before the lesson, display each Picture Card and say its name.
Say: Where is the ape? or Point to the apron. Repeat for all cards.
Have children take a card. Ask: What is on your card? Children may answer 
using a single word or the sentence frame: This is an  .
Reply with a brief description using qualities that will be clues in the guessing 
game. For example: Yes, this is an apron. It starts with /ā/. It is something we 
wear. We wear it when we cook. It keeps our clothes clean. We tie it around 
our waist. Repeat with the remaining cards. 

Guessing game
Choose a Picture Card and use the clues on the back to lead children in a 
guessing game. Tell children the initial sound fi rst. Then give one clue at a time, 
pausing after each clue until the word is guessed. For example: This is a word 
that starts with /a/. It is an insect. It is very small. It lives in a big colony. It likes 
to eat sweet things.  

If someone guesses correctly, say each sound and blend them together: 
Yes, /a/ /n/ /t/ — ant! 
Say it with me: /a/ /n/ /t/ — ant!

If no one guesses correctly, let children blend the sounds to guess the word: 
Here is a hint: It sounds like /a/ /n/ /t/. What’s the word? Ant! 

Show the Picture Card for ant. Ask children: What sound do you hear at the 
start of ant? (/a/) What letter can we use to write the /a/ sound? (a) Repeat 
with the other cards. Always give the initial sound fi rst. Start with the words 
that are most familiar. 

Describing
After the words have been guessed, select the Picture Cards that show living 
creatures (alligator, ant, ape). Use the Cue Cards for Living Things to help 
children describe these creatures. Hold up the alligator card and the Cue Cards 
and ask: What size is an alligator? What colo r is it? What parts does it have? 
What covers its body? Where does it live? What does it eat? How does it move? 
What makes it special?  Repeat with the ape and ant cards.

follow-up activities
Guessing Game Let children take turns giving clues for other living 
creatures. Say: Who can think of another living creature and ask us to guess 
what it is? What sound does it start with? Give us some clues about it. Use 
the Cue Cards for Living Things to support children as needed. 

Creating Ask children to draw a picture of something that starts with /a/ or 
/ā/. Encourage them to talk about their work and to write their name on the 
picture. If they are ready, they may also dictate words for you to write or try 
writing their own label or message. 

lesson 4

YOU WILL NEED
• Picture Cards: 

alien, alligator, ant, 
ape, apple, apron

• Cue Cards for 
Living Things

FOCUS SKILLS 
• Building knowledge 

and vocabulary
• Blending phonemes
• Matching letters 

and sounds
• Describing
• Creating

10 minutes

Key Foundations © Code-Ed Ltd. 

ant
Guessing Game Tell students: This is 
a word that starts with /a/.

Then give one clue at a time, pausing 
after each clue until the word is 
guessed. Suggested clues: 
 It is an insect.
 It is very small. 
 It lives in a big colony. 
 It likes to eat sweet things. 

If students don’t guess the word, say: 
Here is a hint: It sounds like  
/a/ /n/ /t/. What is the word?

Sound to Letter Ask: What sound 
do you hear at the start of ant? (/a/) 
What letter can we use to write the 
/a/ sound? (a)

Clapping Syllables Say: Let’s clap 
the beats in ant. ( )

Rhyming Say: Let’s make up a word 
that rhymes with ant and starts 
with /b/. What’s the word? (bant) 
Add other initial sounds to make up 
nonsense words. 

A a /a/

What size is it?

Is it tiny? Is it small? Is it big? Is it huge?

Is it black? Is it white? Is it brown? Is it red?

Is it blue? Is it green? Is it yellow? Is it many colours?

What colour is it?

Does it crawl? Does it swim? Does it fly? Does it walk and run?

How does it move?

Lesson Book 27
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b arcode sample

short vowel sounds

long vowel sounds

other vowel sounds

vow
el sound

s

© 2024 Code-Ed Ltd. All rights reserved.  

/a/

antelope

/e/

echidna

/i/

iguana

/oo/
/u/

umbrella bird kookaburra

otter

/o/

/ā/ /ē/

ibis

/ī/
eagle

ape

/ō/

okapi
unicorn

cockatoo

/ū/ /ō/

/or/

/er/

/ar/
orca

ermine

armadillo

/ear/ /air/

/ow/ /aw/

/oy/

owl
macaw

oyster

bear
earwig

Tier 1 Universal support
• Teach all lessons to all students.
• Provide practice activities to all students.
• Provide independent follow up activities  

with BLMs.
• Use assessment data to reteach lessons for 

sounds that are not well known by many students.

Tier 2 Supplemental support
• Use assessment data and reteach lessons  

for sounds that are unknown by this group  
of students.

• Provide support for students to complete practice 
activities. 

• Use the activities on the back of the Sound 
Rhyme and Sound Hunt Cards for targeted 
practice in areas of need.

• Provide support for students to use Sounds and 
Words Card when writing.

• Re-assess and reteach lessons for sounds that 
are not well known by these students.

• Provide opportunities for applying literacy 
knowledge.

Tier 3 Intensified support
• Use assessment data and reteach lessons for 

sounds that are unknown by this student. 
• Use specialist assessment reports to design best 

learning strategies for this student.
• Provide support for student to complete practice 

activities. 
• Use the activities on the back of the Sound Rhyme 

and Sound Hunt Cards for targeted practice in 
areas of need.

• Provide support for student to use Sounds and 
Words Card when writing.

• Re-assess regularly and provide more 
opportunities for learning and applying literacy 
knowledge.

Progress monitoring
• Classroom observations during instruction 
• Hatch Literacy assessments

 — Sound-to-letter 
 — Grapheme knowledge*
 — Letter formation*
 — Phonological and phonemic awareness* 

Professional development
Teacher support is included in the lessons.
• Elevate & Evaluate is a designated professional 

development book that includes information 
about effective literacy practice, literacy 
knowledge and skills, learning to read, write 
and spell, literacy delays and difficulties, and 
supporting English learners.

 * if required

Lesson Book

Teaching the Alphabetic Code 
for Every Sound of English in 10 Minutes a Day 

Joy Allcock

Grade K

Lesson
Book

sounds and words

consona
nt sound

s

© 2024 Code-Ed Ltd. All rights reserved.

/p/

panther

/t/

tiger

/k/

kiwi

/d/ /g/

gecko

/ch/ /j/

/b/

badger dolphin

/y/

yak

jaguarchipmunk

/w/

walrus

/th/

thorny devil

/s/

seal

/sh/

sheep

/f/

frog

/h/  

hippo

/v/

vulture zebra

Asian elephant

/z/

/th/ /zh/

they-they bird

/m/

meerkat numbat

duckling

/ng/

/n/

/l/

lion

/r/

rabbit

quokka fox

/qu/ /x/

Hunt for /p/
Sound hunt
Ask two or three questions about the picture. For example:

What is happening in this picture?
Where do you think this is taking place?
What makes you think that?

Point to the panther below the picture.
What animal is this? Let’s look for it in the picture.
What sound does panther start with? (/p/)

Ask students:
What else can you fi nd in the picture that has a /p/ sound?
Who found something that starts with /p/? What is it?
Who found something that ends with /p/? What is it?
Who found something that has /p/ inside? What is it?

Using the code
Read the sentence on the front of the card, pointing to each word. 
When you come to a word with dots underneath, pause to model decoding 
the word one letter at a time.

Look for a…

Point to the word cap and say:
We can work out this word by sounding it out.

Point to each letter as you say the sound: /k/  /a/  /p/.
Blend the sounds together: /k/  /a/  /p/ — cap! 
Look for a cap on a…

Point to the word pup and say:
We can work out this word by sounding it out: /p/  /u/  /p/.
Blend the sounds together: /p/  /u/  /p/ — pup!
Look for a cap on a pup. 
Can you fi nd that in the picture?

Words to remember
Point to and say these words. 
Ask students to join in if they know the word. 
Choose words in pairs initially (Look, look; On, on; etc.) and then randomly, 
once students recognize the words more readily.

Look  On  For A
a   for   on look
Working-out words
Show the words below and tell students: 

We can work out these words by saying a sound for each letter.

Point to each letter in pat as you say the sound: /p/  /a/  /t/. 
Blend the sounds together: /p/  /a/  /t/ — pat! 

Point to cat and say:
Let’s say a sound for each letter in this word: /k/  /a/  /t/. 
Blend the sounds together: /k/  /a/  /t/ — cat!

Continue with the remaining pairs of words.

pat cat

pop top

pot pop

pet pat

Sound hunt: solution
The illustration includes the following items with the /p/ sound. 
Encourage students to identify examples of words they know.

/p/ at the start /p/ inside /p/ at the end
palm trees 
pan  
panther
pants  
parrot  
patch  
paws  
pears  
pelican 
penguins  
pennies 

people
petticoat  
pickaxe
pie  
pirates
plants
plates 
pot  
potatoes 
pup 
pyramid

apple 
apron  
backpack  
chimpanzees
chimps
hippo  
spade  
stripes

antelope 
cap  
chimp  
cup 
map  
rope  
ship  
pup

The code for /p/
These are some common graphemes for the /p/ sound that beginning 
readers and writers might meet.

© 2024 Code-Ed Ltd.  All rights reserved.

Hunt for /p/. Text © Joy Allcock. 
Illustrations © Code-Ed. Illustrator: John Bennett.

Rhyme for /f/
Sound hunt
Read the rhyme aloud. Ask students: 

Find the words that start with /f/.  
(find, fluffy, fox)

Find the words that end with /f/. 
(wolf, cliff) 

Find the words with /f/ inside.  
(elephant, fluffy, puffing)

Ask students to find other things in the environment with the /f/ sound.

Rhyme hunt
Read the rhyme aloud and then say: 

Find the words that rhyme with fox. (box, rocks) 
What other words rhyme with fox?  
(blocks, clocks, knocks, locks, mocks, ox, shocks, socks)

Syllable hunt

Say these words. 
Have students repeat them and clap the syllables.

elephant   wolf   fluffy  
fox   puffing 

Read the rhyme one line at a time. 
Have students repeat each line and clap the syllables.

An elephant, a wolf,
           

and a fluffy-tailed fox,
                

puffing up a cliff
          

with a box of rocks!
             

Word hunt
Pronounce each sound and ask students to guess the word.

Guess what word I’m saying. 
/w/ /i/ /th/ — with 
/f/ /o/ /k/ /s/ — fox 
/r/ /o/ /k/ /s/ — rocks 
/k/ /l/ /i/ /f/ — cliff 
/b/ /o/ /k/ /s/ — box

Code hunt
Tell students that the /f/ sound can be written in different ways. 
Write these spelling patterns on the board: f, ff, ph.

Read the rhyme aloud.  
Have students find the words that have these patterns for the /f/ sound. 
(See solution on the right.)

Have students practice writing each pattern and a word that goes with it.
f — find, wolf, fluffy, fox 
ff — fluffy, cliff, puffing 
ph — elephant

Creating
Give each student a printable version of the rhyme.
Read the rhyme together.
Encourage students to find the spelling patterns for /f/.
Students can also illustrate the rhyme and make up their own verse  
with words that have the /f/ sound.

Code hunt: solution

The code for /f/
These are some common graphemes for the /f/ sound that 
beginning readers and writers might meet. 

Other graphemes for /f/ include: gh, ph (as in laugh, photo).

© 2024 Code-Ed Ltd.  All rights reserved.

Rhyme for /f/. Rhyme © Jill Eggleton. Other text © Joy Allcock.  
Illustrations © Code-Ed. Illustrator: Richard Hoit.

/f/

Sound hunter, sound hunter, 
hunt all around.
What can you find
with a /f/, /f/ sound?

An elephant, a wolf,
and a fluffy-tailed fox,
puffing up a cliff
with a box of rocks!

Look for a cap on a pup./p/

Practice
Book

Activities for Learning the Alphabetic Code

Joy Allcock

Grade K

hatchearlylearning.com

PRINTABLE RHYMES

RHYMES FOR
Consonant Sounds

Short Vowel Sounds

Long Vowel Sounds

Other Vowel Sounds

/f/ /h/ /v/ /z/ voiced /th/ /zh/

/r/ /y/ /w/ /k//w/ /k//s//l/

/a/

/ar/ /ear/ /air/

/oy/ /ow/ /er/

/or/

/ā/

/e/

/ē/

/i/

/ī/

/o/

/ō/

/u/

/ū/

/oo/

/ō/

/p/ /t/ /k/ /b/ /d/ /g/ /ch/ /j/

unvoiced /th//m/ /n/ /ng/ /s/ /sh/

/aw/

Rhymes by Jill Eggleton

Developed by Joy Allcock

Sound Rhymes

PRINTABLE HUNTS

HUNTS FOR
Consonant Sounds

Short Vowel Sounds

Long Vowel Sounds

Other Vowel Sounds

/f/ /h/ /v/ /z/

/r/ /y/ and /w/ /k//w/ and /k//s/

/l/

/a/

/ar/ /ear/ and /air/

/oy/ and /ow/

/er/

/aw/ and /or/

/ā/

/e/

/ē/

/i/

/ī/

/o/

/ō/

/u/

/ū/

/oo/

/ō/

/p/ /t/ /k/ /b/ /d/ /g/ /ch/ /j/

unvoiced /th/ and voiced /th//m/ /n/ /ng/ /s/

/sh/ and /zh/

Developed by Joy Allcock

Sound Hunts
Hunt illustrations by John Bennett

Sound Hunts-BLM-Print.indd   1Sound Hunts-BLM-Print.indd   1 24/05/2024   11:46 AM24/05/2024   11:46 AM
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Code hunt: solution

Poem for /o/
Sound hunt
Read the poem aloud. Ask students: 

Find the word that starts with /o/. (on)

Find the words with /o/ inside.  
(sobbing, monster, top, rocks, sobbed, lost, socks, doctor, pot, stop, lot, 
hot, dog, chocolate, box, want)*

Ask students to find other things in the environment with the /o/ sound 
and to say where in the word they hear the sound.

Tell students you are going to say a word from the poem, and they should 
clap the syllables. Say:

The word is sobbing. Clap the syllables in sobbing.   
Two claps, two syllables.

Every syllable has a vowel sound. Say the first syllable. (sob) 
What is the vowel sound in sob? (/o/)

Say the second syllable. (ing) 
What is the vowel sound in ing? (/i/)

So the vowel sounds in sobbing are /o/ and /i/.  
Two vowel sounds, two syllables. 

Continue with these words as time permits:  
doc/tor (/o/, /er/), mon/ster (/o/, /er/)

Word hunt: Understanding pronouns
Read the poem aloud, inviting students to read along with you.
After reading, say: 

Who are the characters in this poem? (the monster and the doctor) 
Write the words monster and doctor on the board.

Who sobbed in the first stanza? (the monster) 
Instead of saying, “the monster sobbed” and “the monster said,” the poet 
has used another word instead of monster. What is it? (he)

He is called a pronoun. We use pronouns so we don’t have to keep saying 
the same nouns (naming words) over and over. Write he under monster.

When the monster is talking about his socks, what does he say?  
(I have lost my socks.) He could have said “The monster has lost the 
monster’s socks.” Which words does he use instead of the monster?  
(I, my) Write I and my under monster.

Instead of saying, “‘Stop sobbing’, the doctor said,” the poet used another 
word instead of the doctor. What is it? (she) Write she under doctor.

Who do you think the doctor is talking about when she says,  
“You are sobbing a lot.” (the monster) Write you under monster.

He, I, you, and my are pronouns used instead of the monster, and she is a 
pronoun used instead of the doctor.

Code hunt
Display the Code Cards for /o/. Tell students: 

Today we are hunting for the code for /o/. 
When you hear the /o/ sound in a word, look for the code.

Read the poem together. (See solution on the right.)

Have students practice writing these spelling patterns for /o/ and the 
words from the poem that go with them:

o

a

—

—

sobbing, monster, on, top, rocks, sobbed, lost, socks, doctor, pot, 
stop, lot, hot, dog, chocolates, box*
want*

Challenge students to think of more words with these spelling patterns 
and add them to each list.

Creating
Give each student a copy of the poem.
Read the poem together.
As you read, have students circle the spelling patterns for the /o/ sound. 

Then ask students to write their own stanza or poem for the /o/ sound.
Challenge them to include as many words with /o/ as they can.
Encourage students to use interesting verbs (doing words) and adjectives 
(describing words) in their writing.

At the end of the writing time, give students a few minutes to proofread 
their stanza or poem. Ask:

 • Does each sentence start with a capital letter?
 • Does each sentence end with a period, question mark, or  

exclamation point? 
 • Did you use o to write the /o/ sound at the start and inside words?
 • Did you use a to write the /o/ sound after /w/?
 • Who used the word lots in their writing? Did it look like this:   

l for /l/, o for /o/, t for /t/, s for /s/?
 • Have you checked your other words to remember?

* Pronunciation of the /o/ and /aw/ sounds can vary across regions and dialects.  
In certain places, some of these words may be pronounced with the /aw/ sound. In 
others, the two sounds may be indistinguishable. Use students’ pronunciation to 
determine which words to include for the /o/ sound.

The code for /o/
These are the most common graphemes for the /o/ sound that 
early readers and writers will meet. 

In some regions and dialects, other graphemes for /o/ include 
au, aw, al (as in sausage, saw, walk).

© 2025 Code-Ed Ltd.  All rights reserved.

Poem for /o/. Poem © Jill Eggleton. Other text © Joy Allcock.  
Illustrations © Code-Ed. Illustrator: John Bennett.

Sobbing Monster
The monster sat on top 
of a pile of rocks.
He sobbed and he said, 

“I have lost my socks.”

Up came a doctor 
with a big orange pot.

“Stop sobbing,” she said.
“You are sobbing a lot!”

“I have a hot dog
and chocolates in a box.”

“No!” sobbed the monster.
“I just want my socks.”

/o/

short vowel sounds

long vowel sounds

other vowel sounds

vow
el sound

s

The Code Is the Key — Sounds & Spellings Card.  
© 2025 Code-Ed Ltd. All rights reserved. Published by Hatch Early Learning Inc.  
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/a/
antelope /e/

echidna /i/
iguana

/oo/
kookaburra

/u/
umbrella bird

/o/
otter

/ā/
ape /ē/

eagle /ī/
ibis

/ō/
okapi /ū/

unicorn /ō/
cockatoo

/or/
orca

/er/
ermine

/ar/
armadillo /ear/

earwig /air/
bear

/ow/
owl /aw/

macaw

/oy/
oyster

head

at

gym

about come
could put

want

like nightpie try

even needhoney fieldpizza these happy

April
great
play train they

boat homeknow
use few to ruby

blue flew

door fourmore roar

bird fur
were word

are

out

boil
all
walk
lost August

care chairtheir where

deer
here

Tier 1 Universal support
• Teach all lessons to all students.
• Provide practice activities to all students.
• Provide independent follow up activities  

with BLMs.
• Use assessment data to reteach lessons for 

sounds that are not well known by many students.

Tier 2 Supplemental support
• Use assessment data and reteach lessons  

for sounds that are unknown by this group  
of students.

• Provide support for students to complete practice 
activities. 

• Use the activities on the back of the Sound Poem 
Cards for targeted practice in areas of need.

• Provide support for students to use Sounds and 
Spellings Card when writing.

• Re-assess and reteach lessons for sounds that 
are not well known by these students.

• Provide opportunities for applying literacy 
knowledge.

Tier 3 Intensified support
• Use assessment data and reteach lessons for 

sounds that are unknown by this student. 
• Use specialist assessment reports to design best 

learning strategies for this student.
• Provide support for student to complete practice 

activities. 
• Use the activities on the back of the Sound Poem 

Cards for targeted practice in areas of need.
• Provide support for student to use Sounds and 

Spellings Card when writing.
• Re-assess regularly and provide more 

opportunities for learning and applying literacy 
knowledge.

Progress monitoring
• Classroom observations during instruction 
• Hatch Literacy assessments

 — Pseudoword spelling
 — Consonant blends*
 — Letter formation*
 — Phonological and phonemic awareness*  

Professional development
Teacher support is included in the lessons.
• Elevate & Evaluate is a designated professional 

development book that includes information 
about effective literacy practice, literacy 
knowledge and skills, learning to read, write 
and spell, literacy delays and difficulties, and 
supporting English learners.

 * if required

Lesson Book

Teaching the Diversity of the Alphabetic Code 
in 10 Minutes a Day 

Joy Allcock

Grade 1

Lesson
Book

sounds and spellings

consona
nt sound

s
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/p/
panther

/t/ 
tiger

/k/
kiwi

/d/
dolphin

/g/
gecko

/ch/
chipmunk

/j/
jaguar

/b/
badger

/y/
yak

/w/
walrus

/th/
thorny  
devil

/s/
seal

/sh/
sheep

/f/
frog

/h/ 
hippo 

/v/
vulture

/z/
zebra

/th/
they-they
bird

/zh/
Asian
elephant

/m/
meerkat

/ng/
duckling

/n/
numbat

/l/
lion

/r/
rabbit

/qu/
quokka

/x/
fox

happy little looked
can’t
soccer echo back

biggerbubble puddle played

gentle change bridgewatch nature
swimming
climb

know
running

circle once
house miss

chef
special stationthink throw

photo off laugh who

will
hurry
wrong

love of
buzz his
flies please

million

this

what

measure
collage

quickly

accident
packs
parks

Practice
Book

Activities for Understanding the Alphabetic Code

Joy Allcock

Grade 1

hatchearlylearning.com

Poems by Jill Eggleton

Developed by Joy Allcock

Sound Poems

POEMS FOR
Consonant Sounds

Short Vowel Sounds

Long Vowel Sounds

Other Vowel Sounds

/f/

/s/

/v/

/z/voiced /th/

/zh/

/r/ /y/ /w/

/k//w/ /k//s/

/l/

/a/

/ar/ /ear/ /air//oy/ /ow/ /aw/ /er/ /or/

/ā/

/e/

/ē/

/i/

/ī/

/o/

/ō/

/u/

/ū/

/oo/

/ō/

/p/ /b/ /k/ /g/ /t/ /d/

/ch/ /j/

unvoiced /th/

/m/ /n/ /ng/

/h/ /sh/

PRINTABLE POEMS

What teachers need to teach and what students 
need to learn about written English

Years 1–4 

EVALUATING STUDENT KNOWLEDGE

ELEVATING TEACHER KNOWLEDGE

EVALUATING EVIDENCE

“ The resources and assessments throughout this book are 
a step above most programs. . . . So go forth and implement 
to achieve the goal of 100% literacy success.”— Professor John Hattie

Elevate & Evaluate is a professional learning and development resource that gives 
teachers the knowledge and tools to elevate literacy instruction and evaluate student 
achievement, making it an invaluable support for structured and systematic literacy 
instruction. Sections include:

• Elevating teacher knowledge — everything teachers need to know to explicitly 
teach the code and structure of written English from speech to sounds to print, 
including a complete scope and sequence for the fi rst four years of school and 
strategies for supporting students with diverse learning needs

• Evaluating student knowledge — the essentials of formative and summative 
assessment, visual assessment timelines, yearly achievement expectations, and 
a full suite of assessment tools  for informing instruction and tracking progress

• Evaluating evidence — clear evidence from a fi ve-year study involving more than 
5,000 students, showing the effi  cacy of Joy Allcock’s linguistic phonics approach 
as well as the reliability and validity of the Code-Ed assessments

Also by Joy Allcock, these instructional resources work alongside Elevate & Evaluate 
to systematically teach the code and structure of written English year by year, in 
simple and engaging whole-class lessons that take only ten minutes a day.

The Code Is the Key
Year 1 

Learning graphemes 
for all the sounds of 
English and linking 
them to writing and 
reading

The Code Is the Key
Year 3 

Linking the alphabetic 
code to the most 
common spelling rules 
and conventions

The Code Is the Key
Year 2 

Developing diverse 
knowledge of the 
alphabetic code and 
linking it to writing 
and reading 

The Code Is the Key
Year 4 

Expanding knowledge 
of the code, spelling 
rules and conventions, 
and morphology

 Joy Allcock
Foreword by Professor John Hattie

hatchearlylearning.com

Lesson Book

Teaching the Alphabetic Code 
for Every Sound of English in 10 Minutes a Day 

Joy Allcock

Grade K

Lesson
Book Lesson Book

Teaching the Diversity of the Alphabetic Code 
in Ten Minutes a Day 

Joy Allcock

Grade 1

Lesson
Book

Lesson Book

Introducing the Spelling System of English 
in 10 Minutes a Day 

Joy Allcock

Grade 2

Lesson
Book Lesson Book

Teaching the Spelling System of English 
in Ten Minutes a Day 

Joy Allcock

Grade 3

Lesson
Book
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